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Today, all IPPs for clients on the Autism Spectrum include the 
Captain website address:

Sarah and Devon will visit www.captain.ca.gov, a "multiagency 
network developed to support the understanding and use of 
Evidence Based Practices for individuals affected by Autism 

Spectrum Disorder across the state". 

103 service coordinators were provided with 
in-services trainings introducing them to 
CAPTAIN and Evidence Based Practices
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Training
Education
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In-Service Education
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Education for CVI Staff on AFIRM Modules



In-Service Training
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Concept Content by AFIRM / Education Materials by SCI
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Concept Content by AFIRM / Training Materials by SCI
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Concept Contents by AFIRM / Training Materials by SCI

14Checklist:  Affirm original materials

Checklist:  Affirm original materials



Concept Contents by AFIRM / Training Materials by SCI
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Data sheets developed by SCI
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J.M. DATA SHEET

TARGET BEHAVIORS: IN SINK Placing dirty dishes in the sink after a meal. 
Please circle "YES" if Josh places his dirty dishes in the sink after a meal, or
"NO" if he did not place his dirty dishes in the sink after a meal.
Please tally the number of prompts given to Josh to place his dirty dishes in the  
sink after a meal.

Please record your initials after each entry.

MEAL TIME IN SINK PROMPTS INITIALS MEAL TIME IN SINK PROMPTS INITIALS
BREAKFAST     Y        N BREAKFAST     Y        N
LUNCH     Y        N LUNCH     Y        N
DINNER     Y        N DINNER     Y        N

MEAL TIME IN SINK PROMPTS INITIALS MEAL TIME IN SINK PROMPTS INITIALS
BREAKFAST     Y        N BREAKFAST     Y        N
LUNCH     Y        N LUNCH     Y        N
DINNER     Y        N DINNER     Y        N

DATE:
MEAL TIME IN SINK PROMPTS INITIALS MEAL TIME IN SINK PROMPTS INITIALS
BREAKFAST     Y        N BREAKFAST     Y        N
LUNCH     Y        N LUNCH     Y        N
DINNER     Y        N DINNER     Y        N

MEAL TIME IN SINK PROMPTS INITIALS
BREAKFAST     Y        N
LUNCH     Y        N
DINNER     Y        N

SUNDAY
DATE:

TUESDAY

WEDNESDAY
DATE:

THURSDAY
DATE:

FRIDAY
DATE:

DATE: DATE:

SATURDAY

IN SINK
DIRECTIONS:

PROMPTS

ADMINISTRATIVE 
INFO:

MONDAY
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DATA FOR J.W.  Date: _______________

SIB:
TARGET VERBAL:

BEHAVIORS: AGG:

meal times.
When any instance of the behaviors above occurs, mark a tally mark for each instance of occurrence 

DIRECTIONS: in the designated column for that behavior. If no behavior occurs at the designated meal time, record a 0.
INITIALS:

MEAL TIME SIB VERBAL AGG AOE INITIALS MEAL TIME SIB VERBAL AGG AOE INITIALS
BREAKFAST BREAKFAST
LUNCH LUNCH
SNACK SNACK
DINNER DINNER
SNACK SNACK

DAILY TOTAL DAILY TOTAL

MEAL TIME SIB VERBAL AGG AOE INITIALS MEAL TIME SIB VERBAL AGG AOE INITIALS
BREAKFAST BREAKFAST
LUNCH LUNCH
SNACK SNACK
DINNER DINNER
SNACK SNACK

DAILY TOTAL DAILY TOTAL

MEAL TIME SIB VERBAL AGG AOE INITIALS MEAL TIME SIB VERBAL AGG AOE INITIALS
BREAKFAST BREAKFAST
LUNCH LUNCH
SNACK SNACK
DINNER DINNER
SNACK SNACK

DAILY TOTAL DAILY TOTAL

MEAL TIME SIB VERBAL AGG AOE INITIALS
BREAKFAST
LUNCH
SNACK
DINNER
SNACK

DAILY TOTAL

AOE:

Self‐injurious behavior is defined as biting her hand which occurs at meal times. 
Verbal outburst is defined as yelling and crying which occurs at meal times. 
Aggression is defined as hitting others at mealtimes.
Aggression toward the environment is defined as throwing, or slamming items which occurs at 

When recording data, be sure to initial all entries.
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Data sheets analyzed by SCI
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The Efficacy of A Visual Support for B.J. 
Recorded over 19 days

Target Behavior: To 
increase 

independence 
through completion 

of post meal cleanup.
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Target Behavior: 
Increase independence 

through completing 
toileting tasks and 

decreasing prompting.

Data sheets analyzed by SCI
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The Efficacy of A Visual 
Support For W.W.
Recorded over 28 days
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The Efficacy of A Social 
Narrative for J.S.

Recorded Over 54 days
Target Behavior: To 

decrease the wait time 
between tasks when 
getting into the car.

© Schwartz Consulting Inc.  Do not use without written permission
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Collaboration Between:

 Lake County SELPA & Konocti Unified School District
 Mendocino County SELPA
 Humboldt Del‐Norte SELPA
 WarmLine Family Resource Center
 Redwood Coast Regional Center
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REGIONAL CONFERNCE
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Highlights!
Saturday = Great Turnout! 120 People

 Teachers
 Paraprofessionals
 School Administrators
 Service Coordinators
 Parents and families
 Regional Center Vendors 
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Working With What We’ve Got
 NO START UP BUDGET! 
 SCHOOLS ARE GREAT PLACES FOR 
CONFERENCES!

 PARENT REGISTRATIONS PAID FOR THROUGH 
REGIONAL CENTER 

 DISTRICTS PAID FOR STAFF TO ATTEND
 REGIONAL CENTER PAID FOR STAFF TO ATTEND
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CAPTAIN LEADER WAS THE KEYNOTE!
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THANK YOU ANN!
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CAPTAIN LEADER AND CADRE 
MEMBERS OFFERED WORKSHOPS!



AUTISM 101:  Denise Keller & Scott Rich 
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Thanks Denise & Scott!



VIDEO MODELING PATTY SCHETTER
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THANKS PATTY!



Picture This! Using Visual Supports with Learners with ASD
Michela Figini‐Myers
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Have you noticed those
T‐shirts!?!?



Check out these T‐shirts!
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LUNCH KEYNOTE
Hank Smith – parent advocate & 
music teacher! 
Kept everyone captivated while we 
waited for yummy local food!
School Cafeteria’s are great for a 
working lunch!
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INFO. TABLES AT LUNCH!
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SCHOOL TO WORK TRANSITION 
Dr. Kim Smalley
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Thanks Kim!



PHYSICAL ACTIVITY AND EXERCISE 
Dr. Rick Blumberg
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Thanks Rick!



Social Narratives
Jennifer Streeter
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Thanks Jenny!



CLOSING PANEL
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TIPS:
 Saturday – means no subs are needed = more teacher 
and paraprofessional turnout! 

 Get the districts invested! Get administrative support 
and financial approval and then sign up teachers and 
paraprofessionals in person! 

 Coordinate with Regional Center to cover parent 
attendance for parents of Regional Center clients. 

 High school students make great volunteers – and 
usually need service hours to graduate!
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What’s Next? 
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WATCH FOR THE ANNUAL 
CAPTAIN 101 NORTH
REGIONAL CONFERENCE IN 
2017!
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LOCATION TBA!
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Autism and 
Law 
Enforcement: 
Creating the 
Central Valley 
Connection CAPTIAN Central Valley 



Statistics
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Vulnerability



Predatory Behaviors



Elopement



Aggression: 
Self and Others



Suspicious Behaviors



Internet



Misinterpretation 
of Parental Care



Forensic Issues



Conference
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Prior to this training, my level of usable knowledge on the 
topic of this training was:

Before

After



59



60



61



62



63



CAPTAIN HOOK Regional Center
Tara Sisemore‐Hester, VMRC

Melissa Claypool, VMRC
Staci Johnson, SJCOE
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What is Collaboration?
Collaborations are organizational and inter‐
organizational structures where resources, power, 
and authority are shared and where people are 
brought together to achieve common goals that 
could not be accomplished by a single individual 
or organization independently 

(“Best Practices in Inter‐Organizational Collaboration”  Bruner, p. 22).
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Why Collaborate?

 Solve problems in creative ways —ways that lie 
beyond the scope of any single organization.

 Address economic realities of stakeholders, since 
collaboratives have the ability to share resources.

 Prevent escalation of conflict.
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Why Collaborate?

 Create services that are more accessible and 
effective and that meet the changing needs of the 
consumer.

 Achieve greater credibility than actions by a single 
entity can achieve.

 Address concerns by reducing duplication of efforts 
and services.
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Why Collaborate?
 Discourage fragmentation.
 Create sustained change.
 Focus on improved outcomes.
 Provide for continuity in the delivery of services 
and support.

 Build in guarantees that protect each party’s interests.
 Adapted from Center for Collaborative Planning, Collaboration: Concepts to Consider; Bruner, 2005, p. 7; 

Mattessich, p. 3; Gray, p. 110.
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Who to Collaborate with?

Collaboration begins by bringing 
people together — perhaps a few 
people, perhaps many. No two 
collaborations will progress in exactly 
the same way. Some collaboratives
convene and disband over a short time 
period. Others may continue for years. 
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Steps to Organize a Collaboration
Although the steps to develop a collaborative vary, the 
following five‐step sequence is typical of many 
successful collaborations.
 Step One: Decide Why to Collaborate
 Step Two: Recruit and Convene Stakeholders
 Step Three: Define Vision and Desired Outcomes
 Step Four: Establish Policies to Guide the 
Collaboration

 Step Five: Monitor Success
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Howard G. Cohen, PhD, 
“Mr. Collaborator”

Howard served as the Clinical 
Director for Valley Mountain 
Regional Center where, with 
compassion, leadership, and an 
undying collaborative spirit, he 
led teams to provide 
exceptional services to 
consumers with developmental 
disabilities.

“Best Practices in Inter‐Organizational Collaboration” 
2008
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Where We Started…
 Few Intervention Options
 Litigation
 Limited Communication
 Agencies and Parents 

Working in Isolation
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Where We Are…
 Multiple Intervention Options
 Cooperative Educational Planning
 Everybody is Talking!!!
 Collaboration 
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What EIBT Includes:
 35‐40 hours per week 
 Typically 47 weeks per year
 Parent Training
 Community Based Intervention, as needed
 General Education Access, if/when appropriate
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AUTISM CONNECTION

WORKING TOGETHER TO COMPLETE THE PUZZLE



Autism Connection Goals
 Facilitate Educational/Treatment Options
 Promote Collaboration and Communication
 Promote Best Practice
 Support Families and Interdisciplinary 
Participants
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Autism Connection Outcomes
Early Intensive Behavioral Treatment

Shared Responsibility Model
 Joint Funding
 NPA Collaboration
 EIBT Program Procedures/Guidelines 
 Entrance and Continuation Guidelines
 Quarterly Monitoring
 Transition Process
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Our Collaborators
 Valley Mountain Regional Center
 Districts and SELPA’s in our five county catchment 
area

 Contracted Non‐Pubic Agency ABA Providers
 Parents
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Parent Involvement

79

 Parents are the key to successful EIBT Collaboration!
 NPA provides regular parent training to ensure 
consistent implementation across environments

 Can target specific concerns in the home or the 
community



Autism and Educational Options
 Early Start Services

 After Age 3
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Challenging Issues
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Appropriate vs. Optimal

 Guidelines

 SELPA and VMRC Support
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EIBT and Insurance
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 Regional Center enters co‐funding agreement with 
SELPA

 NPA/ABA Provider works with family to transition half 
of program to Insurance

 RC works with family to determine copay funding 
assistance, based on income guidelines

 RC continues with funding half of program, based on 
collaborative agreement, when insurance can not be 
accessed



Unity is strength…when there is teamwork and 

collaboration, wonderful things can be achieved. ‐
Mattie Stepanek
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Stanislaus County Office Of Education
Presented by: Krissy Zapien, Director II 

CAPTAIN HOOK Member
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Target Staff 
 SCOE Autism SDC Paras and BSPAs

 17 Classrooms
 About 100 staff

 SCOE Inclusion BSPAs
 10 staff across various environments
 180 + students 

 SCOE Program Paras
 DHH, MH, SH, ED, Alt Ed, Preformal

 SCOE Sub Paras
 District Paras.     

Instruction
 Trainings designed and Presented by Highly Qualified Staff including, BCBAs, 

Clinicians, Teachers & other appropriate education professionals. 
 Goal is to provide wrap around support of pullout training and coaching in the field. 
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Why is this training 
so important?

 Para educators and BSPAs are our frontline staff
 They need to feel confident in their skills
 They need to feel valued
 They need the skills needed to provide excellence in 
the classrooms 

 They need the ability to carryout plans developed by 
teachers and BCBAs

 Students with Autism across SPED and Gen Ed 
environments
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Manual written 
by Educators, 
Diane 
Twachtman‐
Cullen & David 
DeLorenzo

Skills important 
across 
populations, 
including new 
and veteran 
staff. 
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What do I know and what 
do I need to know?

90

 What do I do?
 What Should I do?
 I need

 Knowledge
 Materials
 Resources
 Help

 Peripheral Support

 Instructional/Academic

 Accommodations/Modifications 

 Social, Play & Leisure

 Behavior support

 Clerical and Record Keeping



Getting to Know 
Students 
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 Communication & Language
 Executive Functioning Ability
 Educational Environment
 Interest and activities 



Applied Behavior Analysis

 Teaching the basics
 Expanding on knowledge
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Reinforcement
 Myths
 Truths
 Application
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Engagement and Instruction
 Juggling engagement and instruction

 Differential Reinforcement
 Visuals
 Video Modeling
 Technology
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Readiness and Prerequisite Skills

 Teaching the basics  to mastery, fundamentals and 
readiness skills needed to take the next step. 
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Visual Supports 
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• Across skill areas and levels of instruction
• Academics
• Self‐help
• Communication
• Social Skills 



DTT & Direct Instruction 
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• Various Curriculum
• Language for Learning

• Thinking
• Writing

• Reading Mastery
• Spelling

• Connecting Math
• Rocket
• Saxon

• Apply DI strategies to curriculum 
and activities

• Goal Binders
• DTT programs
• Data collection
• Stimuli



Social Skills 
 Coping strategies
 Hidden Curriculum
 Expected and Unexpected 
Behaviors

 Peer interaction
 Generalization
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Shaping Behavior 
 Accepting approximation
 Task analysis 
 Focus on strengths
 Sensory support
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Increasing independence
 Reduce Prompt dependency

 Setting up for success
 Using least intrusive prompts

 Increase Independence
 Fading
 Visuals 
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Coaching in the field 
 BCBAs & Clinicians follow up and consult
 Built in reflection
 Personal goals and self‐monitoring 
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Safety
 Provide and train how to implement appropriate 
safety procedures and equipment so staff can avoid 
injury and focus on behavior support.

 PPE 
 Spit guards
 Kevlar

 Pro‐Act training
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Staff feel valued and important!
 Recently we received feedback sharing that para/BSPA 
specific trainings makes the staff feel valued and 
important.
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Added benefit….
 Holding regular trainings, pulls staff together from 
across classrooms, programs and districts.  This has 
inspired motivation to collaborate for community 
events such as the Autism Walk. 
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DONE!

105

What’s next?

• Continue to identify fundamental skills and EBPs  our paras and 
BSPAs need to be trained in, refreshed and coached on in order to 
provide the best educational opportunities to all our students 
across settings. 

• Get all staff plugged in and referencing CAPTAIN resources


